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MMOOTTIIVVAATTIIOONN  LLEETTTTEERR  
 
Read a conversation between two students over lunch and answer the 
questions following. 
 
Bill: Hi, Hillary. Can I join you? 
Hillary: Oh, hi, Bill. Sure. Sit down. What's for lunch? Oh...you're 

having the beef curry, eh? I'd better warn the rest of the class. 
B: I can't come today. I've got to skip it. 
H: Why? 
B: Oh, I've got to finish this motivation letter here. 
H: Which one's that? 
B: It's my letter for USC grad school. I've got to get it in the 

mail this afternoon. I've been putting it off and putting it off, 
but now I've really got to get it done, or I'll miss the submis-
sion deadline. So I'm going to have to miss 360 class, that's 
all. 

H: Too bad. Why'n't you write it before, anyway? You're one of 
the most organized guys I know. 

B: Oh, I dunno. I never do know what to say in these things ex-
actly. And this one's really got me stumped. I really want to 
get into their graduate International Affairs program, so this 
one's got to be just right, you know? 

H: So...what's wrong with it? Can I see what you've got so far? 
B: Huh? Oh. Sure. Here you go. It's just that, uh, I can't find 

that, you know, balance between eagerness and uh, effusive-
ness. I mean, how to show them I'm sincere. I want to tell 
them that I really want to get into that program, and that I 
think I've got the background to do well in it, but I can't 
sound like some, well, wet-behind-the-ears, stars-in-my-eyes 
wannabe, either. 

H: Yeah. I know what you mean. It's hard, isn't it? It's a fine line 
to walk. Lemmee see...mmm...this is nice, "The political 
turmoil that has brought in the 21st century"...catchy! Hmm... 
Oh, but this, "I really feel my qualifications..." Naw, that's no 
good, Bill. That sounds really canned. And you shouldn't 
have to say you "feel", that feeling should come out in the 

1. 



   

context, and "really" certainly doesn't belong anywhere near 
a formal letter! 

B: Oh. 
H: Just cut that clause out and get right into it: "My qualifica-

tions match the prerequisites you indicate and...". Hmm. But 
then you don't mention them at all. 

B: Mention what? The prerequisites? 
H: Neither one. You haven't given any details either about your 

qualifications or about the prerequisites that USC wants. 
B: Well, they know their own prerequisites, don't they? 
H: Yes, of course, but a smart applicant would remind them. 
B: And my CV is going to be attached to this, and it lists all my 

education and experience, in gory detail. 
H: Yeah, but even so… you ought to give them, maybe, some 

examples at least, some key examples, here in the letter. If 
you say they match, then you should match them up right 
here. You know, like...uh, what?… you've taken a heckuva lot 
of languages, haven't you? What are you taking this year? 

B: Uh...second year German and first year Japanese. 
H: Well, put those in here. Be specific. "My language credits in 

French, German and Japanese, in addition to the fact that I 
am bilingual in Spanish and English, abundantly satisfy your 
language prerequisite." You've got to impress them with the 
truth, Bill, really. And nothing sounds more truthful than spe-
cific details, details that can be checked and verified. And 
then, help them, help them think it out, "My language experi-
ence has already provided me a good grounding in many 
cross-cultural basics."… something like that. 

B: But isn't all that going to make this thing 'way too long? I've 
always read you're not supposed to go over one, a single, 
page with a cover letter. 

H: But this isn't a cover letter. Well, yes, it's a kind of a cover 
letter, but it's more than that. It's supposed to show what 
makes you tick, who you are, and what you want out of life. 
What you want out of that USC program. 

B: So... 
H: So don't worry about length. As long as you're not just creat-



  

ing padding, not creating filler, as long as you're giving them 
good solid useful information about your abilities and goals, 
they'll keep reading. And they'll get a good clear picture of 
who you are as a candidate. 

B: So, what do you think then? Two pages? 
H: Sure, that'll be fine. As long as you have something relevant 

to say. 
B: But I'm running out of time on this. 
H: Look… isn't this important? You can do this. 
B: Well, OK then. Whatever you say. Uh… would you have a 

chance to take one more look at this thing before I send it 
off? 

H: Yeah, I guess so. When? I thought you were in a rush to get 
this off. 

B: Yeah, I am. But I think I can get this revised and ready by the 
end of our 360 lecture... 

H: … the one you're skipping? 
B: Yes. So I could bring it over to you at the end of class. 
H: Or, where are you going to work on it? Here? 
B: Yep. I'm going to be sitting right here till it's done. 
H: Well then, why don't I just come back here after class and 

find you? 
B: That'd be great, Hillary. I'd really appreciate it. 
H: No problem. Anything to get you out of here and into another 

university. 
B:  Aw, c'mon! Anyway, thanks. Really. 
H: See you in a couple of hours, then. 
B: OK, great! 
 
1) According to the text, how many languages does the young man have 
an acquaintance with? 
(A) Three 
(B) Four 
(C) Five 
(D) Six 
 



   

2) Which is NOT suggested as a reason for omitting details in the young 
man's letter? 
(A) The letter would be too long. 
(B) The university demands prerequisites. 
(C) Time is short. 
(D) They are in his curriculum vitae. 
 
3) How long does the young man think it will take him to finish the 
letter? 
(A) A few minutes 
(B) An hour or so 
(C) The rest of the afternoon 
(D) One day 
 
4) What does the young woman mean when she says this: "It's a fine 
line to walk"? 
(A) It's good to try hard. 
(B) It's important to write well. 
(C) There's no real difference. 
(D) It's difficult to create the right impression. 
 
5) What will the young woman probably do next? 
(A) Go to class 
(B) Have lunch 
(C) Review the young man's letter 
(D) Return to the cafeteria 
 

HHOOMMEESSIICCKK  
 
Read a conversation between a student and a university advisor and an-
swer the questions following. 
 
Advisor: Now, then, Mr., uh, Vickstad. How can I help you? 
Student: Well, I'm thinking about transferring, but I'm, I'm not sure ... 

I was hoping you could help me make a decision. 
A: I'll try. Where are you thinking of transferring to? And why 

do you want to leave Kryptos U? 

2. 



  

S: Um...I'm thinking of going to Central University, because it's 
in my hometown. I've uh, been kind of homesick here this 
year, and I haven't made many friends...I just feel so lonely. 
So, I thought that uh, maybe, it'd be better to be closer to my 
parents and friends and all. 

A: I see. And would you keep the same major if you trans-
ferred? What is it...business administration? 

S: Yeah, I would. The credits I've earned here will transfer to 
Central. I've already checked. 

A: May I ask why you chose to come to Kryptos University in 
the first place? 

S: Sure. Um, well, the main reason is you have a great business 
school. And the second reason is that I...I wanted to get away 
from home. 

A: You're right, Mr. Vickstad, we do have an excellent business 
school. But, so does Central. The thing is, you've got almost 
a year under your belt here now. At Central, you'll be starting 
from scratch. 

S: Yeah, I know that. But I'm a little bit familiar with Central, 
'cuz I had older friends who went there, and I visited it before 
I came here. 

A: You know, freshman year is usually the hardest. I remember 
how homesick I was my first year. I'll tell you, I was ready to 
pack it in after the first two weeks. But the longer I stayed, 
the more comfortable I felt. By senior year, I was glad I 
chose to stay. 

S: Really? Did it get a lot better your sophomore year? 
A: Yes, it did. You might well find the same is true for you. 

Also, even though your credits here will transfer, you will 
have to take extra courses, because Central has different re-
quirements. You'll probably have to go to school for an extra 
year. 

S: Hmm...I hadn't thought about that. I'll have to check into it. 
Maybe I should give it one more year. I mean, it's probably 
good for me to learn to live away from my family and 
friends, right? It'll make me stronger in the future. 

A: You can always move back there after you graduate. Of 



   

course, by that time you may not want to! 
S: Thank you for all your help. I guess I'll find out the exact 

transfer requirements. You've given me a lot to think about. 
A: Don't mention it. If you feel like you want to talk more, don't 

hesitate to come back and see me. 
 
1) Why is the student talking to the advisor? 
(A) To try and determine the best subject for him to major in. 
(B) To ask about the advisor's experiences as an undergraduate. 
(C) To get advice about transferring to a different university. 
(D) To decide which classes would be best to take next quarter. 
 
2) Which of these statements about the student's experience are true? 
(A) He is senior at Kryptos University. 
(B) He is majoring in business administration. 
(C) He wanted to go to a school close to home. 
(D) He has made lots of friends at Kryptos. 
 
3) Why does the advisor say this: "I was ready to pack it in after the first 
two weeks"? 
(A) To show that she emphasizes with the student's feelings. 
(B) To make the student feel foolish about wanting to leave. 
(C) To demonstrate how brave he was for staying in school. 
(D) To illustrate an example of his poor decision-making. 
 
4) What will the student have to do if he transfers? 
(A) Send educational records. 
(B) Take extra courses. 
(C) Change majors. 
(D) Visit his friends. 
 
5) What will most likely happen next? 
(A) The advisor will call the students' parents. 
(B) The student will search for more information. 
(C) The student will move back to his hometown. 
(D) The advisor will do research in the lab. 
 



  

RREEGGEESSTTRRAATTIIOONN  WWEEEEKK  
 
Read a conversation between a student and a registration clerk during 
Registration Week and answer the questions following. 
 
Registrar 1: Next. 
Terry: Hi. Chemistry One Twenty-one, morning lectures. Are 

sections…? 
R1: Oh, sorry, you're at the wrong table. This is Upper 

Division sciences. University College courses are at 
Tables Four through Nine. 

T: Really? Damn. 
R1: Let's see. Chemistry? You want Table Five, Physical and 

Social Sciences. 
T: OK, thanks very much. (He goes.) 
R2: Next, please. 
T: Good morning. Have you got Bone… uh… Chemistry 

One Twenty-one here? 
R2: Yes. Could I see your student ID card, please? 
T: Here you are. 
R2: Thank you. Now... One Twenty-one...what sections 

would you like? 
T: Uh, Tuesday and Thursday, Sections One or Two? 
R2: There're spaces available in both of those. Section One 

starts at seven forty-five a.m. and Two is from nine to 
ten. 

T: Well, seven forty-five's a little early for me. It's the same 
lecturer for both sections, isn't it? 

R2: Sorry, you'll have to check that in your Course Guide. 
T: How many spaces are left in Section Two? 
R2: It's a little early for a lot of students. Section One still 

has about forty spaces left, but Two only has ten. 
T: Rats. I want to be in the same section as my roomie, but 

he doesn't register until ten today, and by then, those may 
be gone. All right, give me Section One, please. 

R2: There you are. And what about your lab section? 
T: I think any Friday section is OK for me. 

3. 



   

R2: Section Twenty-one is twelve to two o'clock, Section 
Twenty-two is one to three, Section Twenty-three is two 
thirty to four thirty, and Section Twenty-four is three 
thirty to five thirty. 

T: All right then, let me have the one-to-three o'clock one. 
Section Twenty-two? 

R Yes, there you are. 
T: Thanks. And can I register for Ethology Two Sixty-three 

here, too? 
R2: Yes. But, um... there's only one section in that course: 

Monday-Wednesday-Friday from one o'clock to two. 
You've got a conflict with your chem lab. 

T: Oh, no! 
R2: Do you want your laboratory on a different day? 
T: No. Uh, what were the times on those other lab sections 

again? 
R2: Twelve to two, one to three, two thirty to four thirty, and 

three thirty to five thirty. 
T: I'll take two thirty to four thirty, then. Could I change 

this card for that one? Sorry. 
R2: Sure, here you go. And here's your section card for 

Ethology. 
T: Thanks very much. Are there plenty of spaces left in 

Twenty-three? 
R2: They won't go in an hour. Your friend should have no 

trouble getting one. Is that it now? 
T: That'll do it, thanks. 
R2: OK. Please print your name and student number clearly 

in the blanks on each card. 
T: OK. "Ter-ry...mm...eight four four four one...mmm...." 

There you are. 
R2: And don't forget to write these into your class schedule: 

Chemisty One Twenty-one, Lecture Section One, 
Tuesday and Thursday, seven forty-five. Laboratory 
Section Twenty-three, Friday, two thirty. Ethology Two 
Sixty-three, Monday-Wednesday-Friday, one to two p.m. 

T: Thanks very much for your help! 



  

R2: Have a nice day. Next, please? 
 
1) Which best describes the student's current activity? 
(A) He is collecting his time cards. 
(B) He is seeking a program. 
(C) He is filling in his timetable. 
(D) He is completing his schedule. 
 
2) What is the problem with Laboratory Section 22? 
(A) He needs to take another class first. 
(B) It is held at the same time as another class. 
(C) It is too late on Friday. 
(D) It is too early in the morning. 
 
3) For how many sections does the student register? 
(A) 1 
(B) 2 
(C) 3 
(D) 4 
 
4) Why does the young man say this: "They won't go in an hour"? 
(A) To reassure the student 
(B) To caution the student 
(C) To remind the student 
(D) To console the student 
 
5) How would you characterize the student? 
(A) He is a morning person. 
(B) He is a night owl. 
(C) He is an eager beaver. 
(D) He is lackadaisical. 
 

RREEGGIISSTTRRAARR’’SS  OOFFFFIICCEE  
 
Read a conversation between a university student and an employee in 
the university registrar's office and answer the questions following. 
 

4. 



   

Student: Hi, I've got a question about registering for the special 
geology field seminar in spring quarter. 

Employee: OK. You know that registration for that class is limited to 
15 students, don't you? And that you have to have passed 
Geology 302 as a prerequisite? 

S: Yes, I know. Uh, the thing is, I'm taking Geology 302 this 
quarter. I expect, er, I think I'll pass it no problem. I mean, 
I'm getting an A-minus in it so far. I really want to take the 
seminar next quarter. Can I register now, and still be 
eligible to take it when, er, if I pass 302? 

E: Hmm...interesting question. Well, registration for spring 
classes does not begin for another two weeks. Technically, 
you're supposed to have passed 302 before you register. 
But what you could do is sign up for the seminar, and, um, 
wait and see if the class fills before your 302 grade is 
recorded. If the seminar doesn't fill, you'll be eligible as 
soon as your Geology 302 grade becomes official, and then 
you'd be assured of a place in the field seminar. Or, you 
could wait until your 302 grade is in, and then see if there 
are openings left for the seminar. 

S: I see. Um, and then if I …if the class is full and I can't get 
in, when can I, uh, when is the next chance to take it? Will 
it be offered in the summer? Or next fall? 

E: That depends on the professor. Let's see...right now it's not 
on the summer schedule, but that could change. We don't 
finalize summer classes until the middle of spring term. If 
there are enough students who want to take it then, it might 
be offered. The geology seminar is not held in fall and 
winter terms, at least not usually, because it takes place in 
the mountains. 

S: OK. So, uh...shoot! What can I do? You're saying that I 
can't register for two more weeks, right? And then if I … 
when I do register, I have to wait until my 302 grade comes 
in? But even then I might, er, not be able to take the 
seminar? 

E: Yep, you've got it! Sorry, but that's the best I can do for 
you. 



  

S: If I don't get into the spring seminar, does my name 
automatically go to the top of the waiting list for the next 
time the class is offered? 

E: No, I'm afraid not. You can register only during approved 
registration periods – these begin, uh, one week after the 
end of the current term. If we let you register too far in 
advance, it wouldn't be fair to other students. Some classes 
would be full years ahead. 

S: Yeah, I know. Thanks for your help. I really want to take 
that seminar this spring. Is there, uh, any other way you 
can think of that I could be sure of getting in? 

E: Not offhand. I suppose that maybe you could talk to your 
Geology 302 professor, or to the professor who's going to 
teach the field seminar, and see if they'll pre-approve you. 
But the field seminar is very popular, so uh, I'm not sure if 
they will. 

S: Hey, it's worth a try. Who's going to teach the field 
seminar? 

E: That would be Professor Bronson. Do you know who he 
is? His office is in Johnson Hall, um, number 302. 

S: I don't know him, but I have a friend who's taken his class. 
I'll talk to my 302 professor, and then maybe have him 
write a note or something that I can take to Professor 
Bronson. Um, thanks again for your time. 

E: You're welcome. Good luck! 
 
1) Why does the student visit the registrar's office? 
(A) To inquire about changing his class schedule 
(B) To double-check his number of science credits 
(C) To ask about registering for a special class 
(D) To update his mailing address and phone number 
 
2) What is a prerequisite for taking the spring geology seminar? 
(A) Getting special permission from a geology professor 
(B) Earning a passing grade in a specific geology class 
(C) Being a junior or senior with at least 20 science credits 
(D) Signing up as soon as spring registration begins 



   

 
3) Why does the employee mean when he says this: Not offhand. 
(A) He does not understand the student's question. 
(B) His hand is tired and he needs to take a break. 
(C) There is no other way for the student to get what he wants. 
(D) He does not have a quick answer for the student. 
 
4) What can be inferred about the student? 
(A) He is not used to taking "no" for an answer. 
(B) He does not want to major in geology. 
(C) He plans to go home for the summer. 
(D) He wants to work for the university. 
 
5) Based on the conversation, which of the following statements is NOT 
true? 
(A) The student has passed Geology 302. 
(B) The student is an upperclassman. 
(C) The student wants to take a summer seminar. 
(D) Professor Bronson will teach the geology seminar in the summer. 
 

GGRRAADDIINNGG  SSYYSSTTEEMM  
 
Read a conversation between an assistant lecturer and a new student 
and answer the questions following. 
 
Mr Fitch: Yes? Come in. 
Mary Jane: Excuse me, are you Mr Fitch? Dr Addlestone's assistant? 
MF: Hi. Yes. Can I help you? 
MJ: Yes, please, if you have time. I'm Mary Jane Turner and 

I'm signed up for Literature Two-twenty? I just wanted to 
get clear on the grading system. I'm still not sure how it 
works. 

MF: Hi, Mary Jane. Sure. It's pretty straightforward, really. 
After each lecture, we prepare a short quiz on that 
material, and you take it at the beginning of the next 
lecture period. It only takes about ten minutes and it's 
pretty simple, if you've taken good notes and studied them 

5. 



  

a bit beforehand, that is. There are fifteen lectures, so 
that's fifteen quizzes. 

MJ: And they're part of our final grade, right? 
MF: Right. One percent each or fifteen percent for all fifteen 

of them. 
MJ: Each one's only one percent of my grade? That doesn't 

seem like much. Missing one or two of them wouldn't 
make much difference, would it? 

MF: Not really, no but the whole is greater than the sum of its 
parts. They're not worth much individually because 
they're very short and sweet… just to check that you've 
been coming to class, really. But students who pass all 
fifteen quizzes earn a five percent, um, bonus for effort. 

MJ: Don't our individual quiz scores count? 
MF: No, sorry. They're just pass-fail quizzes. 
MJ: So, pass them all and it's twenty percent of my final 

grade? 
MF: That's right. 
MJ: That sounds good. 
MF: And sixty percent are your mid-term and final exams. 
MJ: Are they short and sweet, too? 
MF: No, I'm afraid not. They're not like the quizzes. They're 

ninety-minute tests and require a good bit of writing in 
addition to the objective questions. The mid-term covers 
the first eight lectures, the Founding Fathers to Mark 
Twain. The final mainly covers World War One to the 
present, from Lecture Nine on. 

MJ: So first-half authors won't be on the final? 
MF: That's not what I said. I said it's MAINLY on the second 

half of the course. Professor Addlestone will be keeping 
you, uh, honest with a few questions about American 
literature before the first World War, too. 

MJ: I see. And they're thirty-thirty? 
MF: Yes, thirty percent for the mid-term, thirty percent for the 

final, and up to twenty percent for the weekly quizzes. 
And then up to ten percent each for your essays. You'll 
need at least ninety percent for an A, eighty percent for a 



   

B, and seventy percent for a C. 
MJ: Erm... could you tell me something about what is 

expected with our essays? There're two of them, right? 
MF: Yes. You're required to write two short critical essays on 

American authors of your choice, from anywhere in 
American literary history, and we'll be looking carefully 
at your writing style and ability as much as at the content 
of your essays. The Professor's a real stickler for overall 
literacy. 

MJ: So I can choose any author in the syllabus? 
MF: Yes, but I can tell you that we often like it when a student 

picks an author out of the mainstream, perhaps a lesser 
writer that we haven't been able to include in the lectures, 
or a contemporary author who hasn't, uh, hasn't found a 
place in literary history yet. 

MJ: Someone really obscure? 
MF: Not a good idea. The author you choose should have some 

relevance to the course of American literature. And if you 
can demonstrate that relevance clearly in four to five 
typewritten pages, then you'll have a good essay. 

MJ: For each essay? Ooh. 
MF: This is a university, uh, Mary Jane, not a high school. 

Now, you've got almost four months to write eight to ten 
pages. You should be able to manage that. 

MJ: Yes, OK. You're right. When are they due? 
MF: Your first essay's due in late October. It must be handed in 

by Lecture Eight, but we'd be happy to see it anytime 
before that. And the second is due at the last lecture in 
December. It must be turned in before the winter break. 

MJ: Oh, should the first essay be about somebody in the first 
half's material then? And the same for the second? 

MF: No, not at all. Any author you like. It would be smart to 
choose ones that interest you, though. Papers that reflect 
some, um, enthusiasm always turn out better. 

MJ: Oh, I've got that! I'm really looking forward to this 
course. I love reading! 

MF: That's good, because you'll be doing a lot of that. 



  

MJ: Thanks for your help, Mr Fitch I really appreciate it. 
MF: And don't be shy if you have any more concerns, Mary 

Jane. My door's always open. Good-bye. 
 
1) What is the purpose of this conversation? 
(A) To acquaint the student and the assistant lecturer 
(B) To find out about the American authors being taught 
(C) To ascertain the grading method of the course 
(D) To figure out how to study for the lectures 
 
2) How long should the student's essays be? 
(A) Four pages 
(B) Four months 
(C) Four lectures 
(D) Four authors 
 
3) If the student passes all fifteen quizzes, how much of her final grade 
will they represent? 
(A) 10% 
(B) 15% 
(C) 20% 
(D) 30% 
 
4) Why does Mary Jane say this: "Are they short and sweet, too?" 
(A) She thinks the examinations will be very easy. 
(B) She is flirting with Mr Fitch. 
(C) She thinks the examinations will be very difficult. 
(D) She is joking with Mr Fitch. 
 
5) What will Mary Jane probably do? 
(A) Research American writers 
(B) Miss some lecture quizzes 
(C) Visit Dr Addlestone's office 
(D) Buy a typewriter 
 
 
 



   

CCRREEDDIITT  HHOOUURRSS  
 
Read a conversation between a student and his counselor and answer 
the questions following. 
 
Lisle: Excuse me, Mrs. Morgan? 
Counselor: Oh, hi...uh...Lisle, isn't it? Come in, Lisle. I haven't seen 

you in quite a while, have I? How can I help you? 
L: Well...if you have a few minutes... I need you to help me 

sort out my credit hours. It's kind of an, uh, an emergency. 
C: OK, sit down. I've got a few minutes right now. 
L: Thanks very much. 
C: So, what's the problem with your credit hours? 
L: Well...um...I think I may not have the right ones. The ones 

I need to graduate, I mean. 
C: What's your major again? Business Management? 
L: Yeah, it's supposed to be. For Bus Ad, I still need to take 

Global Economics – EC 303 – and, well, I've got room for 
it in my schedule but, erm...303's got a prerequisite, which 
I, uh, I haven't taken. EC 203, Econometrics. 

C: Oh, that's just great. How did you manage that, Lisle? 
L: Not paying attention. I didn't notice until now that I 

needed 303 to graduate, and didn't notice before that I 
needed 203 before. Is there anything I can do now to fix 
this? 

C: Well, I'm not sure. It's possible that the dean would let you 
take them concurrently. It's been done before, in extremis. 

L: Well, that's what I'm in… extremis. The last term before 
graduation and I'm stuck. Do you think he would, really? 

C: It's possible, if your grades are good enough and 
everything else is in order. Are they? Is it? 

L: Oh, yeah! My GPA's three point seven. And I've got all the 
other required credits, and then some- I've actually taken 
more electives than I need to. 

C: Hmm. Too many electives and missed a prerequisite. Good 
work, Lisle. 

L: Yeah, pretty dumb, eh? 
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C: OK, well, they're both offered this term, I hope? 
L: Oh yes. Global Economics is Tuesday-Thursdays at three 

pm and Econometrics is the same days at eleven in the 
morning. Those would work fine, except, uh.... 

C: Except what? 
L: Except I've already signed up for the second half of my 

statistics course, Stats 202, at eleven. 
C: Is that a required course? 
L: No, but it's highly recommended for business majors. And 

I really need that math. Math is my weak point, I'm afraid, 
and I'm going to use a lot of it if I go into finance like I 
want to. 

C: Lisle, do you know what, um, Econometrics is? 
L: Sure! Uh... I guess… what? It's, uh, "measuring 

economies" – "econo-" plus "-metrics" – isn't it? 
C: It's math, Lisle. Statistics. It's a course in the kinds of 

statistics used in business, finance, and economics. 
L: Oh!... Oh... so maybe I don't need Stats 202 then? 
C: That's right. Bus Ad makes sure you get the necessary 

math by requiring Econometrics. But, you've taken 
Statistics 201 already? 

L: Yes. 
C: Hmm. Listen, there may be another solution to this. The 

dean might accept Stats 201-202 in place of Econometrics. 
L: Really? That'd be great! 
C: He might. Anyway, I'm going to have to call his office 

about this, about both possibilities, right away. Let me just 
see what they say. If you had a choice, which option would 
it be? 

L: Uh... well, unless they really want me to take 
Econometrics, I think it would be easier if I completed the 
second half of my statistics course. I mean, then I'd have 
the whole course under my belt. But whatever the dean 
wants, I'm happy to do whatever it takes to graduate on 
time. 

C: OK, good. Well, with two options, he may be more 
amenable to exempting you from the prerequisite. Can you 



   

bring me a copy of your transcript later today? 
L: I've got one right here, Mrs Morgan. Here you go. 
C: Ah. Mmm. Yes. it does look good, Lisle, three point seven 

and a good scattering of 'A's, too! OK. I'll arrange to see 
the dean as soon as I can, if not today, then tomorrow 
morning, I hope. And we'll try to get this straightened out 
for you. Stop by tomorrow afternoon about three, will 
you? 

L: Sure! And thanks. Thank you very much. 
C: OK. And don't worry too much. The dean can be quite 

flexible in a good cause. See you tomorrow, then. 
L: Thanks so much, Mrs Morgan. See you tomorrow 

afternoon at three. 
 
1) What is the purpose of this conversation? 
(A) To assess the student's course work 
(B) To take advantage of the dean 
(C) To guarantee the student's graduation 
(D) To decide the student's course requirements 
 
2) Why has the student been taking Statistics? 
(A) He needs it for his career. 
(B) It is required for his graduation. 
(C) It is part and parcel of his program. 
(D) He enjoys the challenge of mathematics. 
 
3) What can be said about the student's GPA? 
(A) It includes a few 'A's. 
(B) It includes more than a few 'A's. 
(C) It includes mostly 'A's. 
(D) It includes almost all 'A's. 
 
4) Why does the counselor say this: "Oh, that's just great. How did you 
manage that, Lisle?" 
(A) She is angry. 
(B) She is peeved. 
(C) She is anxious. 



  

(D) She is ecstatic. 
 
5) What will the counselor do next? 
(A) File the student's transcript. 
(B) Phone the Faculty of Business Administration. 
(C) Revise the student's class schedule. 
(D) Recommend that the student take Econometrics. 
 

MMAAJJOORR  
 
Read a conversation between a student and a university adviser and an-
swer the questions following. 
 
Adviser: So, what can I do for you today? 
Student: Well, um, next month is the deadline for declaring a major, 

and uh...I still don't know what I want to major in. 
A: Don't worry. That's common with sophomores. Um, have you 

narrowed down your possibilities? Do you have a list? 
S: Uh, no, I don't. I've...I've always had a hard time making 

decisions, especially hard ones. 
A: All right. Well, why don't we start with subjects that you're 

sure you don't want to major in. 
S: OK. Well, I hate science, and I'm not very good at math, so 

those are out. Um, I don't think business would be good for 
me. I don't want to wear a suit and work in an office from 9 
to 5. Uh...I like to move around, you know, maybe get 
outside, and kind of be my own boss. I don't want someone 
looking over my shoulder all the time. 

A: Mmm...we're off to a good start. No business, math, or 
science. So, let's switch gears and consider topics you might 
want to choose for a major. Um...of all the subjects you've 
taken last year and so far this term, which ones have you 
liked? What kinds of classes have you found interest you the 
most? 

S: There's a lot them. I love literature, and my psychology class 
was also pretty interesting. Philosophy was kind of cool; so 
was world history with Professor Briggs. I learned a lot in 
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my visual arts class, and...oh yeah, my roommate talked me 
into taking sociology, which I thought would be boring, but it 
turned out to be great! So, um, that's the problem. I like so 
many different things, I can't pick just one of them! 

A: Oh, I see. Hey, do you like to write by any chance? 
S: Yeah! English was one of my favorite classes in high school, 

and one of my best too! I got all A's, except for one B+ from 
Ms. Horowitz junior year. 

A: I've got an idea. How about trying journalism? 
S: Journalism?! You mean, like being a newspaper reporter or 

magazine writer? 
A: Yes. Journalists have to cover many different stories, so they 

learn a little about a lot of things. You wouldn't be chained to 
a desk all day, and you'd work largely on your own, gathering 
material and writing stories. There's something different to 
learn about almost every day. Also, many of the classes 
you've already taken satisfy the first-year requirements of the 
journalism department. You see, they want you to take a 
broad spectrum of classes. You don't even start taking classes 
in the journalism department until next year. 

S: Hmm...I've never thought of journalism before. Yeah, maybe 
I should check into it. But, um, what if I try it and it turns out 
that I don't really like it? 

A: Well, while you're trying it, you'll be learning about, uh, all 
sorts of topics. If you find one of those that you like better, 
you could change your major. You'd just need to go to the 
registrar's office and fill out some paperwork. 

S: Um, OK! I'll check out journalism, then. Thank you, Mr. 
Grouton. 

A: You're welcome. Remember, the adviser's office is open 
every weekday from 8 to 4, if there's anything else I can do 
for you. 

 
1) Why does the student visit the adviser's office? 
(A) to find out more information about journalism 
(B) to complain about the classes he has been taking 
(C) to ask for advice about choosing a major 



  

(D) to ask which career would be best in the future 
 
2) Which subjects does the student NOT like? 
(A) literature, sociology and philosophy 
(B) science, math and business 
(C) science, business and world history 
(D) math, literature and cultural anthropology 
 
3) What does the man advise the student to do? 
(A) wait another year before declaring a major 
(B) change his major to journalism 
(C) consider majoring in journalism 
(D) reconsider majoring in business 
 
4) What is the adviser trying to find out about the student? 
(A) if journalism might be a suitable major for him 
(B) how intelligent he is 
(C) his interest in becoming a writer 
(D) if he got good grades in his classes 
 
5) What is the student's attitude toward school? 
(A) He thinks it is boring. 
(B) He thinks it is too difficult. 
(C) He thinks it is too easy. 
(D) He likes to learn about new things. 
 

TTEERRMM  PPAAPPEERR  
 
Read a conversation in a professor's office between a professor and a 
student and answer the questions following. 
 
Professor: Good afternoon, Mr. Pennington. You are in my, um, Amer-

ican History 201 class, right? How can I help you today? 
Student: It's about my term paper. I, uh, I know it's due next Mon-

day, but, um, I was hoping...I don't think I can get it done 
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by then. Could I please turn it in by the end of next week 
instead? I have a really good excuse. 

P: Oh I'm sure you do! I've been teaching 33 years. Do you 
know how many excuses I've heard? "My dog ate my pa-
per." "My roommate had a party so I couldn't concentrate." 
"I have seven papers due on the same day!" "I went home 
to see my parents and my car broke down." My favorite 
was a student who told me she "forgot" all about her term 
paper until the day before it was due. It's amazing she re-
membered to come to class. 

S: I didn't forget, sir. I've been working on the paper, really! 
Here, I brought my outline and a rough draft. It's, um, just 
that...well, a lot of things have been going on in my life, 
and I'm having trouble managing things. 

P: I see. You know, I assigned that paper four weeks ago, and 
I've been reminding students about it in each class. So, tell 
me your story. What's happening in your life? 

S: First, about two weeks ago, my roommate found out his 
mother is real sick. She has breast cancer. So he's been real-
ly upset, and, uh, I went home with him for a couple of 
days to see his mom. That caused me to miss biology lab, 
and I have a huge biology final coming up on Tuesday that 
I really need to study for this weekend. Then I got the flu 
last week, and missed a day of class. I tried to work on your 
paper that day, but I really felt horrible... 

P: OK, I can understand that. I'm glad that you're, er, helping 
your roommate through a tough time. That's more impor-
tant than school work. But all this seems to have happened 
recently. What about the two weeks after I first assigned the 
term paper? 

S: I, uh ...I guess I didn't use that time very well. I kind of put 
off getting started on it. 

P: Yes, you did. You know, if I had a dollar for every time I've 
heard a student say that... 

S: I'm sorry, Professor Dalton. I've learned my lesson. If I had 
spent just a little bit of time each week on the paper, I could 
have had it done on time. I know now that I need to plan 



  

for unexpected things. 
P: You seem like a bright, conscientious young man, Mr...your 

first name's Jack, isn't it? When I was a young student, an 
upperclassman gave me some advice that I've never forgot-
ten. He said, "You're going to find yourself with a lot of 
small gaps during school days, 15 minutes, or half and 
hour. What you do during those gaps will make a big dif-
ference in how successful you are." 

S: Wow! That's great advice. 
P: Yeah, I thought so. And I still do. So I'll tell you what. You 

can turn your paper in no later than 9 a.m. Friday, right here 
on my office desk. In exchange for this favor, I want you to 
pass that advice on to all your friends and dorm mates. 

S: Thank you, professor Dalton! You bet I will. 
P: Um, as long as you're here, let me take a peek at your out-

line and rough draft. Do you have any questions about the 
paper that I can help you with? 

 
1) Why does the student visit the professor? 
(A) To request an extension on a deadline 
(B) To receive advice about time management 
(C) To ask for help in writing a term paper 
(D) To explain his absence from history class 
 
2) According to the student, what problem does his roommate have? 
(A) He was arrested by campus police. 
(B) His mother has a serious illness. 
(C) He caught the flu and missed school. 
(D) His dog ate his history term paper. 
 
3) What does the professor mean when he says this: Oh I'm sure you do! 
(A) He is confident that the student's excuse will be reasonable. 
(B) He is positive that the student is about to tell him a lie. 
(C) He is angry that the student is asking him for a favor. 
(D) He is skeptical that the student really has a legitimate excuse. 
 
4) What is the professor's attitude toward the student? 



   

(A) He is cynical. 
(B) He is servile. 
(C) He is compassionate. 
(D) He is unsympathetic. 
 
5) According to the conversation, indicate which statement is not said. 
(A) The student has finished a rough draft of his term paper. 
(B) The professor agrees to let the student turn in his paper at the end of 
the week. 
(C) The student is writing about the Civil War. 
(D) The student asks the professor to check his writing. 
 

MISPLACED  BBOOOOKK  
 
Read a conversation between two students at the library and answer the 
questions following. 
 
Joan: Excuse me.... 
Larry: Yes? 
J: Sorry, but could I bother your for just a minute? I think I left a 

book in this carrel last night. Could you just take a look in the 
shelf for me? 

L: Sure. What's the title? 
J: Uh..."Fundamentals of Bioengineering" or something like that 

– I forget the exact title. That's why I need it! It's a sort of green 
paperback. 

L: Huh. Looks like a couple of other folks've left their books in 
here, too. Why don't they put them back where they got them 
when they're through, anyway? 

J: Probably just forgot, like me. It's easy to forget a book in there 
after you've been sitting here going through books for three or 
four hours at night. 

L: Yeah, I guess. I've done that, too. How about, um, "Engineering 
Basics"? Is this it? It's not green, though. It's kind of, uh, tur-
quoise? 

J: Huh! That's kind of eerie, isn't it? That's really pretty close. No, 
not mine. Nothing else there? 
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L: Nope. Just a couple of works on Anglo-Saxon grammar. Want 
those? 

J: I don't think so! I probably need one on English grammar, 
though. My paper on GM is not organized very well. 

L: GM? General Motors? 
J: No. Gene modification. It's due next Tuesday and I'm barely 

half-finished. And I need that book to check the pagination – 
I'm including some quotes out of it. 

L: Well, sorry I can't help, it's just not here. Did you check the 
stacks? 

J: Yeah, 'cause I thought at first I'd put it back. But it's not where 
it's supposed to be, at least. 

L: Maybe somebody else's got it then. Somebody from your class 
maybe? 

J: Yeah, maybe. We've all got papers due. 
L: Did you check at the desk? They can tell you if it's been 

checked out. 
J: No, it can't be checked out. Our prof put it on reserve until the 

end of the term. Too many people might need to use it. 
L: And there's only one copy? That's pretty rough. 
J: Yup, I think so. Or... no, actually, I have no idea. I just pre-

sumed there was. I'll go check the catalogue! 
L: Yeah, there might be another one in the Science Reading Room 

or the Medical Library. You know the author? 
J: Uh.... Jamison, or um, Jamiston. Why? 
L: Because I can search it for you right now, Google Scholar. 
J: Huh? 
L: Yeah, haven't your heard? University Libraries has linked up 

with Google's search of library holdings all over the world 
J: Wow! 
L: Just a sec. Jamison?....And the title's something about bioengi-

neering, so keyword 'bioengineering'... and… voila! "Jamison, 
H.J., Fundamental Concepts of Bioengineering"… is that it? 

J: Oh, yes! Great! 
L: And...lessee... Tennyson University....yes, here we are: Main 

Library, and Medical Research Library! They've got a copy 
there, too, it says. 



   

J: That is really great! Thanks so much for your help. I'm sorry I 
took up so much of your time. I really appreciate this. 

L: My pleasure. It's my major. 
J: Huh? 
L: Library Science. You just gave me a little practicum 
J: Well, glad to help, then. I've got to go! The Medical Library 

closes for the weekend Saturday afternoon. 
L: Better run, then! 
J: Thanks again! 'Bye. 
L: Good luck! 
 
1) What started this conversation? 
(A) A library fine 
(B) A new acquaintance 
(C) A misplaced volume 
(D) A misconception 
 
2) When was the young woman last here? 
(A) Friday night 
(B) Saturday morning 
(C) Saturday afternoon 
(D) Saturday night 
 
3) Why is does she want the book? 
(A) She needs to copy a few pages. 
(B) She forgot some information in it. 
(C) She needs some page numbers. 
(D) She forgot its title. 
 
4) Why does the young woman say this: "That's kind of eerie, isn't it? 
That's really pretty close"? 
(A) She's surprised at the similarity of titles. 
(B) She thinks the book disappeared mysteriously. 
(C) She thinks there are a lot of books in the carrel. 
(D) She wonders why the book was not in the stacks. 
 
5) What will the girl do next? 



  

(A) Check the Internet. 
(B) Go jogging. 
(C) Check with the librarian. 
(D) Go to a library. 
 

LLIIBBRRAARRYY  RRUULLEESS  
 
Read a conversation between a librarian and a student in the university 
library and answer the questions following. 
 
Librarian: Excuse me... 
Student: Yes? 
L: I'm sorry, but you can't drink coffee in here. 
S: Huh? Wha...why? 
L: I'm sorry, but food and beverages can't be consumed in the 

university libraries at any time. 
S: Why? It's not hurting anybody... 
L: No, but it might hurt the books. There's always the danger 

that you might spill it on library materials. 
S: But, I'm not using any library materials. I'm just uh, study-

ing my class notes and uh, writing this paper. How could I 
spill coffee on any library stuff? 

L: Another student could easily sit down here and start work-
ing next to you. Or someone passing could just knock your 
cup over onto themselves. Accidents do happen. 

S: But I'm being careful. I'll set it over here, see? And keep to 
myself… and not use any "library materials", OK? 

L: Look, many people here are using our books and other ma-
terials. We cannot monitor each person's activity all the 
time they're here. That's why we just don't permit drinks in 
the library. I'm afraid that you'll just have to take it outside. 

S: But look, it's got a screw cap on it. With just this little 
drinking slot, and the slot has a cover, too, see? I couldn't 
possibly spill this if I tried. Watch this! (The student 
knocks over the coffee container.) 

L: Oh! Oh, for heaven's! Don't do that again! Look. I don't 
have time to discuss this with you any further. You'll have 
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to take your coffee outside, or you'll have to dispose of it 
immediately, or you'll have to leave the library. Is that 
clear? 

S: OK, OK. So, I guess we live in a police state on this cam-
pus, eh? Geez! And I thought universities were supposed to 
be bastions of liberalism! Guess not!!... 

L: Please keep your voice down. Others are trying to study. 
Young man, you're confusing liberalism with licentious-
ness. This is a simple rule. It is not onerous or inhumane. 
It's just a practical regulation to make sure that the library 
collections – and many of our volumes are unique and ir-
replaceable – to make sure that they are kept safely and 
remain accessible to students now and into the future, that 
they will still be a resource for your own children, when 
they attend USC, maybe. 

S: But if I'm not doing anything… 
L: The possibility remains. Accidents happen. It's practically 

impossible to keep an eye on each person individually in 
here, and if we could, then you'd really have a police state, 
wouldn't you? Ours are simple, minimal preventive regula-
tions that all libraries institute, not just ours. Keeping our 
voices lowered and refraining from eating and drinking 
and smoking – these are common courtesies that we should 
extend to each other, as well as safety measures. They're no 
great burden on your freedom. They're just social tools to 
grease the system, and help it run smoothly for everyone, 
not just those who are more attentive to their own personal 
comforts. 

S: OK. You win. So. Where can I go and finish my coffee in 
peace? 

L: Mmm. You can take it to the student lounge in the Student 
Union, of course. Or you could go drink it next door in the 
Architecture Building lobby, they've got some benches in 
there. Or, it's a nice day. Why don't you finish it out in the 
quad? 

S: We can't smoke in the student lounge anymore. Can we 
smoke in the Architecture lobby? 



  

L: Mmm. I don't know. No, I don't think so. There are almost 
no smoking places on campus anymore. 

S: Boy, don't I know it! I've really gotta quit soon. OK, I 
guess it's the grass, then. I'll take this out on the quad. Can 
I leave my notes and stuff here? 

L: I don't think that's a very good idea. Somebody might take 
them. 

S: Naw. There's nothing anybody'd want. 
L: Well, it's up to you then. 
S: OK, thanks. See you. 
L: Wait a minute! What about your bag? 
S: Huh? Oh. Yeah. I'd better take that. It's got my lunch in it. 
L: Your lunch? 
S: Yes. Oh! OK, I'll eat that outside in the quad now, too, 

don't worry. 'Bye. 
L: Thank you. Enjoy your break. 
 
1) Which reason for the regulation against drinking beverages is NOT 
given by the librarian? 
(A) Beverages might damage the library's books. 
(B) Drinking beverages in the library is discourteous. 
(C) This regulation reflects standard library procedure. 
(D) Drinking beverages in the library is impractical. 
 
2) Which reason for ignoring the regulation against drinking beverages 
is NOT given by the student? 
(A) He wasn't told beforehand. 
(B) He is not using a library book. 
(C) The container is safe. 
(D) The regulation is too confining. 
 
3) Why does the librarian suggest that the student is confusing 
liberalism and licentiousness? 
(A) The student thinks the regulation is inhumane. 
(B) The student thinks he should be allowed to drink coffee anywhere. 
(C) The student thinks he needn't keep his voice down. 
(D) The student thinks the librarian is a policeman. 



   

 
4) Why does the student say this: "Boy, don't I know it!"? 
(A) He certainly knows it. 
(B) He thinks he knows it. 
(C) He doesn't think he knows it. 
(D) He certainly doesn't know it. 
 
5) Why does the student knock over his coffee container? 
(A) It is an accident. 
(B) It is a protest. 
(C) It is a trick. 
(D) It is a demonstration. 
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Подготовка пакета документов 
в зарубежный вуз 

 
Процесс поступления в любой зарубежный вуз начинается с 

подачи документов. 
 

ААННККЕЕТТАА  
 
Первый документ, с которым придется иметь дело, — это ан-

кета-заявление (application form), которая обязательно входит в па-
кет. Набор граф в ней  варьируется в зависимости от выбранной 
страны, типа учебного заведения и  программы, но в целом он до-
вольно стандартный. Необходимо очень тщательно заполнить все 
графы прописными буквами, вписав нужную информацию в нуж-
ные клеточки, ничего не перепутав, не сделав ошибок и  помарок. 
Заполнять рекомендуют от руки печатными буквами. Разумеется, 
анкета заполняется на иностранном языке. 

Анкета-заявка должна быть заполнена без ошибок. Абитури-
ент обязан поставить свою подпись в конце, иначе анкета будет 
считаться недействительной. Внимательно вычитайте документ 
перед отправкой. Еще  лучше подстраховаться и дать ее прочитать 
кому-то еще, члену семьи или  другу, которому вы доверяете. За-
одно этот человек мог бы оценить, насколько приведенные сведе-
ния подчеркивают ваши достоинства. 

Важно отметить, чего не стоит делать при заполнении анкеты. 
Не стоит отделять страницы анкеты друг от друга; посылать с ней 
любые документы, если они не запрашиваются; оставлять незапол-
ненными обязательные  графы. И само собой, указывать в анкете 
неверные сведения. 

 
РРЕЕККООММЕЕННДДААТТЕЕЛЛЬЬННООЕЕ  ППИИССЬЬММОО  

 
Обычно в пакет документов входит также рекомендательное 

письмо (Reference в английском). Его может написать учитель, 
преподаватель, старший коллега, который хорошо знает кандидата. 
В нем следует оценить академический и профессиональный потен-
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циал абитуриента, уровень его владения иностранным языком, 
описать его достижения и возможности. 

Попытайтесь выбрать авторов рекомендаций, чтобы они от-
рекомендовали вас с разных сторон. Например, оптимальным было 
бы получить одну рекомендацию от вашего научного руководите-
ля, который напишет, как хорошо вы умеете заниматься научными 
исследованиями; вторую — от профессора, который вел у вас се-
минары или читал вам какой-то курс лекций и помнит, каким вы 
были активным участником его курсов, как блестяще сдали  ему 
экзамен. Если рекомендующий вас человек известен в научном ми-
ре, это плюс. Однако этот человек должен вас хорошо знать, при 
рассмотрении рекомендаций ценится конкретика. 

Многие российские преподаватели ленятся сами написать ре-
комендации и  говорят, мол, напишите сами, а я подпишу. Однако 
если вы таким образом напишете сами себе 3—4 рекомендации, 
любому иностранцу по стилю сразу станет понятно, что их написал 
один человек. 

Текст должен быть достаточно объемным, содержать приме-
ры и т. д. Жестких  рамок обычно не устанавливается, однако счи-
тается, что объем не должен  быть менее 250-300 слов. Автор ре-
комендательного письма обязательно должен указать свое имя, род 
занятий, название и адрес учебного заведения  или компании, кон-
тактные телефоны, факс, адрес электронной почты. 

Не забудьте пометить на бланке рекомендации, что вы отка-
зываетесь от права последующего доступа к ней (на большинстве 
форм есть такая опция). В этом случае рекомендация ценится вы-
ше: считается, что рекомендующий вас был более откровенным. 

Иногда рекомендация составляется как таблица оценки ка-
честв. Обычно оцениваются следующие достоинства абитуриента: 
Intellectual ability, Analytical ability, Judgement, Maturity, Motivation, 
Flexibility, Ability to work with others, Oral communication, Written 
communication. Шкала оценок выглядит так: Exeptional  (Top 5%), 
Outstanding (Top 15%), Above Average (Top 1/3), Average (Middle 
1/3), Below Average (Bottom 1/3). 

 
 

ТТРРААННССККРРИИППТТ  3. 



   

 
Транскрипт — это академическая справка о прослушанных 

курсах и  полученных оценках (в институте, если вы успели в нем 
поучиться, и т. д.). Она включает следующую информацию: на-
именование и адрес выдавшего документ вуза; годы обучения в 
нем; название полученной выпускником степени; перечень всех 
изученных им дисц 

43иплин по семестрам с указанием  количества часов и полу-
ченных отметок; а также название дипломного проекта  и его оцен-
ка. Как правило, эта информация занимает несколько страниц. 

Транскрипт могут по запросу составить в учебной части вуза. 
В качестве альтернативы можно составить его самостоятельно. Де-
лается это так. На основе аттестата или зачетки составляется пере-
чень всех дисциплин и оценок. Если вы только закончили школу, 
достаточно будет информации за 9-11-й классы, поскольку сам ат-
тестат о среднем образовании не содержит ее. В конце документа 
вы указываете написанные вами курсовые или какие-либо другие 
исследовательские работы, включая название, оценку и дату. 

Перевод всех терминов должен быть аккуратным. Название 
учебного курса — это Course title, количество учебные часов — это 
Credit hours, полученная оценка — Grade. Баллы по пятибалльной 
системе расшифровываются так: 5 — Excellent, 4 — Good, 3 — Sat-
isfactory, 2 — Not satisfactory, 1 — Bad. «Зачет»  и «незачет» пере-
водятся как Passed/not passed. Печать и подпись на русском вариан-
те транскрипта ставит директор школы или уполномоченный пред-
ставитель вуза (декан и пр.). 

Перевод может осуществляться вами лично или в бюро пере-
водов. 

Копия варианта на иностранном языке заверяется нотариаль-
но. Право официального заверения принадлежит следующим орга-
низациям: нотариальной конторе, кафедре иностранных языков ин-
ститута, юридическому отделу соответствующего посольства. В 
нотариальную контору, к примеру, нужно прийти с дипломом пе-
реводчика, паспортом и двумя вариантами транскрипта: русским и 
английским. 

ККООППИИЯЯ  ААТТТТЕЕССТТААТТАА//ДДИИППЛЛООММАА  
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Еще понадобится копия российского диплома или аттестата. 
Ее нужно  подписать и заверить печатью у ректора или проректора 
университета, в котором вы учились. Если такой возможности нет 
(например, вы сейчас далеко от своего вуза), можно воспользо-
ваться услугами нотариальной конторы. Затем вам необходимо бу-
дет перевести ее на английский язык. Не забудьте приложить к ка-
ждому переводу ксерокопию оригинала на русском языке. Учтите, 
что отделы по работе с иностранными студентами иностранных ву-
зов обычно знакомы со структурой образовательной системы в 
России и пятибалльной системой. 

В отдельных случаях требуется заверение оригинала диплома 
в Службе подтверждения образовательных документов Министер-
ства образования и науки РФ. Она уполномочена проставлять апо-
стиль (специальный штамп, удостоверяющий подлинность подпи-
си, а также качество, в котором  выступало лицо, подписавшее до-
кумент, и, в надлежащем случае, подлинность штампа, которым 
скреплен этот документ) на официальных документах об образова-
нии, выдаваемых в Российской Федерации. 

 
ЭЭССССЕЕ--ООББООССННООВВААННИИЕЕ  

 
Речь идет о документе, название которого в английском язы-

ке — Personal statement. Дословный перевод на русский отсутству-
ет, воспользуемся термином «эссе-обоснование». Цель написания 
этого эссе — убедить приемную комиссию, что абитуриент досто-
ин поступления. Для этого нужно вкратце обосновать выбор стра-
ны, вуза, специальности, программы обучения. Необходимо пред-
ставить весомые аргументы, убедительно продемонстрировать 
свою любовь к выбранному предмету, стремление углубленно изу-
чать его. 

Кроме того, важно сформулировать ваши цели на будущее, 
краткосрочные и долгосрочные. Нужно показать, что обучение 
должно помочь вам в их достижении. 

В эссе нелишне описать свои предыдущие достижения: ака-
демические, спортивные, прочие. Достойны упоминания предыду-
щие успехи, такие, как хорошая успеваемость, победы/участие в 
олимпиадах, полученные награды и стипендии. При поступлении 
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на бакалаврские программы можно упомянуть занятия спортом, 
музыкой, танцами, общественную работу, хобби и т. д. А вот в за-
явке в магистратуру и тем более в докторантуру акцент должен 
быть на научных интересах, достижениях и целях. Можно упомя-
нуть опыт работы по специальности, если он имеется. Можно 
апеллировать к опыту проживания  или даже короткого пребыва-
ния в избранной стране (пусть даже в детстве); изучения соответ-
ствующего иностранного языка и пр. 

Для написания эссе-обоснования важно собрать как можно 
больше информации о вузе и факультете, куда вы подаете заявку, 
выяснить, чем их  программа отличается от аналогичных в других 
университетах, как наших, так и зарубежных (например, там есть 
специальная лаборатория, спецкурсы, разрабатывается «ваша» те-
ма и др.). По форме эссе-обоснование не сильно отличается от 
стандартного эссе. Текст должен разбиваться на вступление, ос-
новную часть и заключение (причем на вступление и заключение 
достаточно выделить по предложению). Он должен быть поделен 
на абзацы, каждый из которых содержит законченную мысль. Вы-
страивать мысли-предложения нужно в строгой логической после-
довательности. 

 
Особенности системы высшего образования 

за рубежом 
 

Чтобы принять решение о том, стоит ли ехать учиться за гра-
ницу, необходимо понять основы зарубежной образовательной мо-
дели ее отличия от российской. Хотя во всех странах есть своя 
специфика, можно говорить об определенном наборе базовых 
принципов, которые формируют характерные черты всей системы. 
Особенно они заметны в англосаксонской модели, которая сложи-
лась в Великобритании, а затем была заимствована всеми прочими 
англоязычными странами. 
 

ССИИССТТЕЕММАА  ООББРРААЗЗООВВААННИИЯЯ  ЗЗАА  РРУУББЕЕЖЖООММ  
 
1. Начальная школа. Обязательное базовое образование, длитель-

ность обучения — 6-7 лет. 
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2. Средняя школа и старшая средняя школа. Появляется вариатив-
ность, ученик выбирает интересующую его специализацию — 
5-6 лет. Последние несколько классов — углубленная подго-
товка к поступлению в университет. 

3. Колледжи различных типов (Community Colleges, Colleges of 
Further Education, Polytechnics, Institutes of Technology и пр.). В 
основном, предлагают программы профессиональной подготов-
ки. Однако на их базе реализуются также подготовительные 
(Foundation Courses) и бакалаврские программы. 

4. Университеты и приравненные к ним по статусу учебные заве-
дения. Предлагают бакалавра, магистра и доктора наук. 

 
ССТТЕЕППЕЕННИИ  

 
Англосаксонская модель предлагает три ступени: бакалавр 

(3—4 года); магистр (1—2 года); доктор наук (3-4 года). Название 
степени и длительность обучения зависят от изучаемой специаль-
ности, как правило, обучение медицине, ветеринарному делу, ар-
хитектуре, инженерному делу на бакалаврском уровне длится 
дольше — от пяти до семи лет. 

После получения степени Bachelor of Arts/Science следует так 
называемый «последипломный уровень» (Postgraduate level). Его 
основа магистерские программы, ведущие к получению степеней 
Master of Arts/Science. Их дополняют варианты повышения квали-
фикации с получением Postgraduate Certificate или Postgraduate Dip-
loma. 

Высшей академической квалификацией считается докторская 
степень (Doctor of Philosophy, PhD). Ее получение требует в сред-
нем трех лет учебы и исследований. По их результатам пишется и 
защищается диссертация. 

Кроме того, медицинские вузы, вузы искусств и другие спе-
циальные вузы могут придерживаться других, в том числе много-
уровневых моделей. 

 
ЕЕДДИИННИИЦЦЫЫ  УУЧЧЕЕТТАА  ААККААДДЕЕММИИЧЧЕЕССККООЙЙ  ННААГГРРУУЗЗККИИ  
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Еще нужно подробнее сказать о таком фундаментальном эле-
менте системы, как единицы учета академической нагрузки. Их 
обычно называют «кредитами» (credits, используются также обо-
значения points и units). 

Учебный план в зарубежных вузах студент формирует сам, 
дополняя обязательные дисциплины предметами по выбору. Они 
могут быть самыми различными, из совершенно разных областей. 
Чтобы обеспечить «прозрачность» и единство академических тре-
бований, курсы оцениваются в этих самых «кредитах». Для полу-
чения степени необходимо набрать требуемое учебным заведением 
их количество. 

В рамках одной страны (провинции, штата, региона) в аккре-
дитованных учебных заведениях признаются кредиты, полученные 
в аналогичных институтах. Это придает всей системе невероятную 
гибкость, делая возможным, в частности, переход из колледжа в 
университет (для последующего получения степени бакалавра). 
Таким образом, образуется масса альтернативных путей, которые 
можно комбинировать для получения степени. 

 
ТТИИППЫЫ  ВВЫЫССШШИИХХ  УУЧЧЕЕББННЫЫХХ  ЗЗААВВЕЕДДЕЕННИИЙЙ  

 
Нужно отметить также многообразие типов высших учебных 

заведений за рубежом. В частности, во всех странах, помимо уни-
верситетов, существуют также «университетские колледжи» — ву-
зы с небольшим количеством студентов (2—3 тыс. против 10—30 
тыс. в обычном «полноразмерном» вузе). А кроме них — специа-
лизированные высшие учебные заведения: технологические уни-
верситеты, высшие школы экономики и менеджмента, академии и 
колледжи изящных искусств, консерватории. Более того, в послед-
нее время различия между университетами — в классическом по-
нимании этого слова — и прочими типами высших учебных заве-
дений стираются. 

В США и Канаде колледжи и технологические институты 
имеют право самостоятельно присваивать бакалаврские, а с недав-
них пор — и магистерские степени прикладного характера 
(Associate Degree in Applied Science, Bachelor of Applied Science). В 
других странах можно начать обучение в колледже, а закончить — 
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в университете (один или два последних года). Этим можно вос-
пользоваться для проникновения в систему — при условии, что по-
том вы найдете в себе силы получить магистерскую степень в бо-
лее престижном учебном заведении, и тогда работодатели будут 
смотреть на нее, не интересуясь особо, где была получена преды-
дущая степень. 

Непосредственно университеты делятся на обычные (класси-
ческие) и специализированные — например, технологические, а 
также университетские колледжи. Все высшие учебные заведения 
делятся на государственные и частные (в том числе принадлежа-
щие церкви). Независимо от формы собственности, их финансиро-
вание осуществляется из различных источников, включая средства 
из государственных или региональных бюджетов, правительствен-
ных или частных фондов, пожертвования выпускников и т. д. 

 
ФФААККУУЛЛЬЬТТЕЕТТЫЫ  ИИ  ККААФФЕЕДДРРЫЫ  

 
Обучение ведется на факультетах (которые называются либо 

«школами», School, например, Law School — это факультет права, 
либо колледжами, College). Некоторые факультеты предназначены 
только для обучения на последипломном уровне (Graduate School), 
кое-где сохранились и колледжи резидентарного типа, в которых 
студенты и учатся, и живут (Оксфорд, Кембридж и пр.). 

Факультеты, в свою очередь, делятся на кафедры (Department) 
по направлениям. Первые средневековые университеты состояли 
из четырех факультетов: теологического, юридического, медицин-
ского и свободных искусств. В наши дни структура зарубежных 
университетов включает от трех-четырех до 19-20 факультетов. 

Качество преподавания — неоднородно, престижные вузы 
есть как среди частных, так и среди государственных. Сориентиро-
ваться можно по рейтингам, публикуемым национальными средст-
вами массовой информации. 

 
 

 

5. 


